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Grammar Teaching Beliefs Held by Pre-service CSL Teachers:
A Study from the Perspective of Teacher Cognition

Abstract The study is conducted with the participation of pre-service CSL Teachers to explore
their grammar teaching beliefs. On the whole data from the questionnaire show that the pre-service
CSL teachers not only accept the general principles of communicative language teaching but also
treasure the value of traditional of grammar teaching. The two individual differences major contexts
and teaching experiences all make no significant difference in their beliefs about grammar teaching.
However the difference is only identified in their inductive beliefs from the dimension of gender.
Based upon these findings the implications for Chinese as a Second Language teacher education is
discussed at the end of the paper.

Key words pre-service CSL Teachers; grammar teaching beliefs; international CSL teachers
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